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1.
INTRODUCTION OF THE ACCENT PROJECT

1.1
ACCENT – HELPING THE GUIDANCE PRACTITIONER TO INTEGRATE PEOPLE INTO THE EUROPEAN LABOUR MARKET

Europe has struggled to develop adequate approaches to the crucial issue of appropriately preparing and integrating people into the European labour market.  One the one hand, European societies are struggling with the lack of a qualified workforce and on the other hand, the long-term unemployed are not (re)-entering the labour market. Additionally, over the past number of years millions of migrants have come to Europe entering European society with the potential to fill the gap in the labour market if they are given the provision of adequate support via counselling and coaching. Therefore, guidance practitioners need to be supported in the development of new skills and competencies to cope with the multiple challenge’s European societies and the labour market are facing. The challenge is a European one. Since Europe’s labour market is an open and mobile one, solutions need to be developed from a pluralistic European perspective. In addition, guidance practitioners need to integrate innovative concepts in terms of training provision (e.g. online) as well as guidance and counselling approaches (e.g. using e-Tools) into their practice. 

Guidance practitioners working with hard-to-reach groups face three main challenges: 


	Increasing number of migrants entering Europe. The number of migrants guidance practitioners are working with has significantly risen in the past number of years. However, current training on the topic is not fully meeting the needs of guidance practitioners. Guidance Counsellors and coaches are keystones in the process of integration by providing opportunities that enable migrants to showcase their competencies, develop new ones, and increase their chances of entering the labour market. 



	Guidance practitioners are meeting increasing numbers of people who are experiencing long term unemployment and who have complex social, educational and vocational needs. The needs of this group are often best met in one-to-one contexts with practitioners who have refined their counselling and coaching skills.



	Increasing Number numbers of young people face difficulties securing their first job. 





To support guidance practitioners working with hard-to-reach groups it is crucial to provide guidance practitioners with appropriate, further training, information, knowledge, peer-community, and support. This was the motivation for the ACCEnT project. 

The European dimension of the project is obvious: Europe would benefit from shared approaches and solutions for the integration of hard-to-reach groups into the European labour market, and therefore, well-qualified and highly skilled guidance practitioners. The ACCEnT project is relevant for a range of professionals such as Counsellors, Coaches, Guidance Counsellors, Information Officers and Case Officers roles etc... In the context of this project we use the term ‘Guidance Practitioner’ to refer to the multitude of these sorts of roles. The ACCEnT project draws on the expertise of guidance practitioners across Europe with the shared aim of developing higher standards in approaches to guidance counselling and coaching with hard to reach groups.

1.2
WHAT IS ACCENT AND WHO IS IT FOR?

ACCEnT aims to support career counsellors, guidance practitioners and coaches working with “hard-to-reach groups” through an innovative online learning environment offering support, training, and a peer-community (in Germany, Finland and Portugal). 

The main outcome of the ACCEnT project is an online training program embedded in an innovative learning environment. The Guidance Practitioners can learn whenever and wherever they find the time, the learning material also works on mobile devices, and thus the online course offers upskilling opportunities for those who need it as part of their daily work. 

The information can be accessed as needed on an ad-hoc basis or the guidance practitioner can enhance their knowledge on topics via a step-by-step approach.  The material is presented in such a way that it can build on the theoretical knowledge of the practitioner, encourages reflective practice, and can be integrated into their practical work.

The project was structured around six outputs.

1. Publication: Situation and Needs of Counselling Practitioners Working with “Hard-to-reach groups” Across Europe

This is a report comprising five national reports and one summarising report, to inform involved parties about the demands of guidance practitioners in a changing Europe. ACCEnT carried out comprehensive research and analysis with two main focuses:


	What is the situation of guidance practitioners working with hard-to-reach groups in the five partner countries?



	What are the educational needs of guidance practitioners working with hard-to-reach groups in the five partner countries?





The project consortium collected and analysed information and data on the national context of guidance provision, and data on the training and support needs of guidance practitioners, resulting in a National Report from each partner country.

A Transnational Report was compiled and presented to key actors and stakeholders including those representing the target group and organisations working in the field of counselling, coaching and guidance, authorities, and political decision makers. It will raise their awareness and deepen their understanding of the situation and needs of guidance practitioners working in the field. 

The findings outlined in the Transnational Report served for a better understanding of the project needs and supported the adequate and effective planning and implementation of the further project outputs.

Click here to view the publication!

2. Pedagogical Concept and Curriculum for the Online Training

In the context of ACCEnT an activity-based competence training methodology for guidance practitioners was developed and applied that supports knowledge transfer and assessment, follows adult learning principles, promotes self-regulated learning and stresses the importance of using e-Tools for the guidance process.  


	The training is process-oriented, i.e., the trainee gets the training in the situation s/he needs it for performing a certain task or job.



	The training is activity-based and encourages authentic learning, i.e., solutions that support the effective transfer of knowledge to the work domain. 



	The training aims to recognise individual and organisational learning motives and constraints and allows for the integration of previous knowledge and experiences.



	The training aims to enhance the learning competence of individuals, groups, and organisations by supporting the development of learning strategies.



	The training supports the development of key skills (e.g., communication, problem solving, critical thinking etc. In particular, it is important to know whom, how and where to ask for information.)



	The Accent programme has Identifiable ways for monitoring the impact of the training. 





The methodology, the innovative training model, the requirements on the e-Learning environment and the training curriculum were based on the finding of the Transnational Report. The Transnational Report was published on different open access platforms.

The learning materials and training methodology are based on the concepts of the self-regulated model developed by Hetzner et al (2012). This SRL-Model involves aspects of cognition, metacognition, motivation, affect and volition. 

This publication promoted the further development of self-regulated learning approaches as well as competence-based training methodologies.

Click here to view the pedagogical framework! 

3. Innovative Learning Environment and Platform 

Guidance practitioners working with hard-to-reach groups have a demanding and varied schedule and need to be flexible in their approach to an unpredictable work environment. Thus, the target group needs learning that also provides high flexibility. Hence, online training opportunities are highly beneficial since they give the possibility to access the learning material whenever and wherever the guidance practitioner has the time and opportunity to learn. 

The ACCEnT project produced a flexible, innovative, and interactive learning environment that can also be used on mobile devices. A crucial factor is this learner-friendly approach and ease of usability.

The learning environment gives access to all learning units developed in the project. Additionally, it comprises information, a resources collection, user profiles and functionalities for communication and exchange (email feature, forum for exchange of experiences among the target group in some countries namely Portugal, Germany and Finland). The guidance practitioners can build up a community on national and/or European level, learning from the experiences of others and supporting and encouraging each other. The forum is available in Finland, Germany, and Portugal. Individual learning achievements can be saved in the personal profile. 

To make the learning content as attractive, usable, and motivating as possible, the platform navigation and layout was of major interest for the development process. 

The platform can be accessed by learners, trainers, and authors.

The platform can be reached via the following link: https://accent-project.eu/ 

4. Learning Material 

The main output of the project is an online training platform, presented in a user-friendly online learning environment for guidance practitioners. The online training respects the need of the target group for flexible training in terms of time and is customisable in terms of content. 

In this regard the materials are presented as Core and Refined modules, recognising the varied skills and competencies of the target group. This ensures that guidance practitioners new to the field and those that have significantly greater level of expertise can identify their own specific learning needs and access the materials accordingly.

The training approach is based on the Adult Self-regulated Learning through Linking Experience in Simulated and Real World: A Holistic Approach developed by Hetzner et al. (2012). In this model training activities in the online environment are linked to real life work practice. 

New knowledge can be learned in the online environment and transformed into competence by being applied in the work environment. The training is specifically designed to take into account the on-going ethical and reflective nature of guidance work and the professional competencies this requires guidance practitioners to have.  

Register here to access the learning materials!

5. Multimedia Elements and e-Tools for the training process

The ACCEnT online training comprises interactive simulations, videos, self-assessment tests and graphic files. The development of this output also required careful consideration of the needs of the target group highlighted in the National and Transnational report produced in the beginning of the project. It was important to respect the fact that the target group has diverging pre-conditions in terms of both educational level and ICT competencies. Therefore, it was crucial to offer learning content with media elements that are user-friendly and not overwhelming.

The multimedia elements are meant to:


	make the learning content more attractive and motivating; 



	choose the didactically adequate presentation for each element of the learning content;



	allow users to check their learning achievements and progress; 



	be easily used on all devices and with all established browsers. 





Thus, it is also possible to consider individual learning requirements and learning preferences. The learning resources are designed for individual use but also can be used in a variety of learning approaches: self-directed learning, e-learning, blended learning, in line with the needs of the specific target groups in the different European countries and depending on their special situation and the organisations working with them. 

Here is a short overview of the multimedia content of the course:

 

Quizzes
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Each module includes two to four quizzes. Learners do not have to take the quizzes in order to proceed but it’s nice to be challenged once in a while and it will enable you to find out whether participants have understood the content properly.

Self-Reflection Tasks
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Self-Reflection Tasks are supposed to make learners think about the contents in more depth and to relate them to themselves.

They take into account David Kolb's Theory of Learning.

Achievements
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In the ACCEnT course we have included an achievement system to keep learners motivated and to provide them with an overview of what they have done so far and which units and modules are still to be explored.

Videos

Video material is one way to support different learning styles and learning preferences. Videos complement the written learning material. Video material makes the learning material versatile and takes all kinds of learners into consideration and makes the training more accessible. 

Videos produced in ACCEnT:


	Preparation for the first meeting https://www.youtube.com/watch?v=FcTpjtZqRbc&feature=emb_logo



	What is coaching? https://www.youtube.com/watch?v=AZtUsql4mbc&feature=emb_logo



	Meeting with the client
https://www.youtube.com/watch?v=mrU3u0zMj8I&feature=emb_logo 





6. Evaluation and Implementation Guidelines

The learning platform, learning material and the multimedia elements can be used in a variety of learning approaches: self-directed learning, e-learning, blended learning, or face-to-face classes. The aim of this implementation guide is to highlight the activities, outcomes and lessons learnt in the ACCEnT project, and to outline how the National and Transnational Report, Curriculum Framework, learning material and platform can be used in a variety of approaches and contexts. 

The guidelines sum up the situation, preconditions, requirements and needs of the target group as well as the adequate production of the learning content. Included are practical recommendations for the use of all outputs of the project in the work with hard-to-reach groups.

These Implementation Guidelines are made available to key stakeholders (organisations, authorities, decision makers) who are interested in benefiting from the project results, to use the developed learning resources and to integrate them in standard training programmes for the target group.

1.3
PROJECT PARTNERS

Innovation in Learning Institute (ILI, Project Coordination)
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In its research and development, the Innovation in Learning Institute (ILI) focuses on innovation processes in lifelong learning and teaching, education, and skills development in a systemic perspective, and based on relevant societal changes. ILI is an interdisciplinary team consisting of 30 members from the humanities and technological sciences. The institute carries out research within the fields of digital and media-based learning across the entire life span, including school children and senior citizens. Being part of a broad network of European and international partners, ILI participates in numerous projects and provides service, guidance, and know-how. 

aspire-igen

[image: ]

The aspire-igen group is the largest careers and training organisation in the Yorkshire region, an area with a population of over 5 million. Through the organisation’s International department, aspire-igen is the UK centre in the Euroguidance network – a network that links similar guidance organisations in 34 EU/EEA member states. The network exists as a channel for sharing best practice and disseminating information about innovative guidance projects. They are a source of information on education and guidance in other European countries, and work closely with other services in the UK to support individuals looking to make the most of work or study opportunities abroad. This includes supporting British advisors in their work with new arrivals to the country, promoting long term integration and social inclusion of migrants.

European Board for Certified Counselors (EBCC)
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The European Board for Certified Counselors (EBCC) is a non-profit organisation that serves as the regional hub for NBCC International’s activities in Europe. EBCC is dedicated to supporting European countries in their efforts to develop the counselling profession. EBCC encourages NBCC national offices and partners in Europe to collaborate and create valuable educational programs in career development, mental health, and supervision. EBCC supports collaborations among the national offices on European and international projects as well as the development of professional relationships with public and private entities interested in developing counselling programs and services, including ministries, universities, counselling associations and businesses.

GRETB
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Galway and Roscommon ETB is a local education authority and is governed under Education and Training Boards Act 2013.

Their mission is to support individuals through learning, to achieve their full potential and contribute to social, cultural, and economic development. They provide a comprehensive range of quality education programmes and supports designed to meet the needs of young people and adults throughout the counties of Galway and Roscommon. Over the years it has developed a range of educational provision to meet the diverse and ever-changing demands of learners. Today, Galway and Roscommon Education and Training Board runs two Community National Schools, twenty secondary schools, an extensive adult education services and programmes and a range of post-leaving certificate colleges. It is involved in many partnership activities at a local level and provides a range of educational supports to enhance the quality of its education programmes. GRETB Adult Guidance and Information Service offers a professional, free, impartial and confidential guidance counselling and information service to all adults who are interested in upskilling and retraining in GRETB or with other education providers in Ireland.

KSL Study Centre
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KSL Study Centre is a Finnish liberal adult education institute. KSL trains and supports civil society organisations by educating, consulting, and producing tools for development (publications, study materials). KSL’s educational activities improve the well-being of both individuals and communities.

KSL provides financial and pedagogical support for civil society organisations for them to arrange learning activities and study circles for their members. KSL also provides vocational education and a possibility to do Further Qualification in Handicrafts and Special Qualification in Handicrafts in both Finnish and Swedish. KSL organises and promotes artistic activism and craftivism. KSL’s activities are based on critical pedagogy and cooperative learning. KSL has 20 employees, and offices in Helsinki, Oulu, Jyväskylä and Tampere. KSL Study Centre is privately owned by KSL Civic Association for Adult Learning, a non-governmental organisation established in 1964 as “an association of associations”. KSL has 17 member organisations and about 80 other partner organisations, e.g. trade unions and various cultural, social and sports associations. KSL’s activities are mainly funded by the Finnish Ministry of Education and Culture.


2.
NEEDS ANALYSIS – BACKGROUND FOR DEVELOPMENT OF THE ELEARNING MATERIAL

The learning needs of guidance practitioners working with hard-to-reach groups have been assessed during the needs analysis at the start of the project. In focus group interviews and surveys combined with information and statistics in all partner countries, we obtained an overview on the guidance practitioners’ motivations, needs, attitudes, skills, expectations, and beliefs. The results of the survey and interviews with key actors have shown that there is considerable space for upskilling guidance practitioners in their role in order to assist them working effectively with hard to reach groups.

As seen in Table 8, the use of e-Tools in the career guidance process was the main area in which the surveyed practitioners (21.9%) identified having more training needs. The second and third training needs mostly felt by the survey respondents were related to core elements of their own practice, such as coaching methods (21.3%) and career development models (16.4%). The acquisition of psychological knowledge and intercultural competences, along with strategies to help individuals achieve their goals, were the three areas where training was deemed less needed by the survey respondents. Nevertheless, Irish, and Finnish guidance practitioners identified other areas in which they would like to receive more training, such as: local employment opportunities, learning difficulties, educational pathways for migrants, and rights and entitlements of asylum seekers. 

Table 8: Areas in which guidance practitioners working with hard-to-reach groups declare to need more training (number of responses to multiple choice question and %)




	Ranking


	Areas of Needed Training


	Nr. of responses


	%





	1º


	Using e-Tools in career/vocational guidance, counselling and/or coaching process


	40


	21.9





	2º


	Coaching methods


	39


	21.3





	3º


	Career development models


	30


	16.4





	4º


	Psychological knowledge


	24


	13.1





	5º


	Intercultural competences


	23


	12.6





	6º


	Helping individuals to achieve their goals


	21


	11.5





	7º


	Other areas


	6


	3.2





	


	Total


	183


	100.0






The personal testimonies outlined in Table 9 also reflect the previously mentioned key areas in which training is mostly needed by the guidance practitioners taking part in ACCEnT research for them to work more effectively with hard-to-reach groups.

Table 9: Testimonies about the main areas in which more training is needed by guidance practitioners working with hard-to-reach groups




	Germany


	“E-Tools. It would be great to get a definition and get examples demonstrated.”





	Portugal


	“IT competences are very important nowadays. Coaching is also a very important approach





	United Kingdom


	“Psychological training is not always covered, and it is important to understand that people learn in different ways.”





	Ireland


	“Guidance and counselling methods along with coaching are key areas to the work.”





	Finland


	“I think coaching skills and e-Tools would make counselling easier… if I knew how to use them properly. Maybe other people think so, too?”






In regard to the motivation of the surveyed guidance practitioners to seek further training, the results presented in Table 10 below shows us that there are three main reasons contributing to this professional investment: the desire to acquire new knowledge, the need to overcome skill gaps, and the urge to adapt to emerging changes in their client base (each reason was chosen by 17.5% of the respondents). An eighth of the respondents were still motivated to search for training to promote their personal and career development, improve their job performance and obtain a professional specialisation. Only a few survey participants either mentioned a change in their working conditions as a reason to pursue further training or gave other reasons.

Table 10: Motivations of guidance practitioners to seek training (number of responses to multiple choice question and %)




	Ranking


	Motivations to Seek Training


	Nr. of responses


	%





	1º  


	Acquisition of new knowledge


	41


	17.5





	Solving/overcoming an identified skills gap


	41


	17.5





	Adaptation to emerging changes in client base


	41


	17.5





	2º


	Personal or career development


	36


	15.4





	3º


	A need to always be better at my job


	33


	14.1





	4º


	Specialization in a specific area


	27


	11.5





	5º


	Change in working conditions


	12


	5.1





	6º


	Other motivations


	3


	1.3






The conclusions led to the design of online training which provides general information on hard-to-reach groups as well as both core and refined knowledge of guidance, counselling, and coaching skills from different perspectives to meet the guidance practitioners’ needs. There was also demand for a flexible and easily accessible learning environment. In some countries the possibility for peer learning was emphasised. 

As a result, the contents of the ACCEnT e-training has been organised in four units:


	Information about hard-to-reach groups



	Counselling, Coaching and Communication skills



	Intercultural Competencies within a Guidance Setting



	e-Tools






3.
INTRODUCING THE PEDAGOGICAL CONCEPT OF ACCENT

In a nutshell, the education strategy and methodology for ACCEnT is a practical model for experiential and activity-based competence development. It follows the pertinent generic training requirements for enhancing workplace training. This pedagogical framework works as the foundation for the ACCEnT curricular framework and online course. 

The model builds on a combination of innovative pedagogies and exploits open technologies to bridge theory and practice and facilitate learning. Training content and materials as well as the pedagogic framework are based on an analysis of guidance practitioners’ situation and needs in five European countries involved in this project (Finland, Germany, Ireland, Portugal, United Kingdom), i.e., the needs analysis done at the beginning of the project.

David Kolb’s theory of experiential learning is a leading pedagogical approach in the ACCEnT pedagogical framework. 




	Steps according to Kolb


	Kolb’s model with suitable learning strategies


	Transfer to ACCEnT platform





	1. Concrete experience 


	The learner is completely occupied with the present new experiences


	Simulation, Case Study, Excursion, Real Experience, Demonstration


	Multimedia Applications illustrating case studies, examples, or problems from the everyday work life of guidance practitioners





	2. Observation and reflection


	Reflection on and observation of the learner's experiences from many different perspectives


	Discussion, small groups, group work, planned observations


	Discussion of reflective questions in forum/ peer review





	3. Training of abstract concepts and generalisations 


	Concepts are formed with the help of the learner integrating their observations into logical and sound theories


	Shared content


	Learning unit consisting of new methods, tools and learning theories for guidance practitioners





	4. Concrete testing of the concepts in new situations.


	The learner uses these theories to make decisions and solve problems, resulting in experience


	Laboratory experience, on-the-job experience, internships, practical exercises


	Development of shared content in forum/Ether pad (e.g., collection of good practices) 

Reporting of on-the-job-experience in the forum 





	Neue Perspektiven der Andragogik. In Knowles, Malcolm S.; Holton, Elwood F. III; Swanson, Richard A.: Lebenslanges Lernen. Andragogik und Erwachsenenlernen. 6. Auflage. München; Heidelberg: Elsevier, Spektrum Akademischer Verlag 2007, S.125-225.






Using videos, diagrams and animated videos, the ACCEnT learning materials capture typical problem situations, case studies and examples from the day-to-day work of guidance practitioners. With the help of these digital mediums, the first stage of Kolb will be covered by taking the experiences of the target group into account. The learner actively and consciously looks back and reflects on completed experiences. After the presentation of the learning material containing new methods, theories, and tools, a second process of reflection takes place, where old assumptions can be replaced with the newly learned knowledge, leading to a permanent change in behaviour. 

A key element of experience-based learning is that learners analyse their experience by reflecting, evaluating, and reconstructing that experience (sometimes individually, sometimes collectively, sometimes both) to draw meaning from it in the light of prior experience. This review of their experience may lead to further action and an improvement of the daily work life.

Source:

Kolb, D.A. (1984). Experiential learning: experience as the source of learning and development.  https://www.researchgate.net/publication/235701029_Experiential_Learning_Experience_As_The_Source_Of_Learning_And_Development/link/00b7d52aa908562f9f000000/download

 


4.
INTRODUCING CURRICULAR FRAMEWORK

The curricular framework is embedding didactic criteria - such as training goals, learning objectives, learning methods/activities, material/resources, evidence of learning, evaluation, based on pedagogical terminology. We have used the following definitions that served as a basis for course content development, describing the framework for the content:

Training goals are broad statements describing what the learner should be able to do once the instruction is complete. Goals should be observable, measurable, and as specific and focused, and as clear as possible.

Learning objectives are more specific and outline how each goal will be met. Objectives should be observable, measurable, and as specific, focused, and clear as possible. They cover the steps in the process of learning, i.e., the acquisition of knowledge, the application of knowledge into skills, and the integration of skills with attitudes, values, and dispositions into competencies.

Learning methods/activities address different learning styles and learning preferences (e.g., visual, aural, verbal, logical, social, or solitary). Evidence produced during the learning activities - these are results that someone can see, hear, and read.


	Knowledge focuses on the actual understanding of facts/concepts.  



	Skills reflect the practical application of the theoretical knowledge. 



	Attitudes (dispositions) focus on the way a person views something or tends to behave towards it.





Evidence of Learning incorporate quizzes and assignments to assess progress and understanding.

The framework includes a sequential and relational learning process while supporting the stand-alone nature of the course units.

The dedicated ACCEnT curricular framework has been developed as a tool that is to simultaneously accommodate the process of course content development and the learning process itself. 


5.
INTRODUCING THE ACCENT ONLINE TRAINING  

The training follows a linear structure; this means that learning units are partially built on each other and should therefore be worked through in a predefined order. The content is built up one after the other, so that the learner is introduced to the subject step-by-step. Yet the online course can be used effectively and in a variety of ways. The aim is to have a user-friendly interface with a high usability score.

5.1
LEARNING UNIT 1: INFORMATION ABOUT HARD-TO-REACH GROUPS

This theme is covered by the following four modules


	Definition and general characteristics of hard-to-reach groups and current European and national contexts



	Further education and training opportunities



	Workplace opportunities: Information for guidance practitioners



	Life administration/Day-to-day tasks and rights of people who are migrant, those with refugee status and people seeking asylum





Training goals 

Guidance practitioners will have a clear overview and will be able to define characteristics of the main hard-to-reach groups addressed in this project. They will be able to recognise their own limits of competence when working with particular groups and to identify specific learning needs. They will know where to find additional useful information about main workplace opportunities, the official process and rights of people who are seeking asylum, those with refugee status and migrants in their country and are able to provide information on all aspects of day-to-day tasks and adjusting to a new country.

Learning objectives 

Guidance practitioners will know which hard-to-reach groups are covered in this online training and the main challenges they may face when working with each group. They will be able to recognise their own limits of competence when working with particular groups and to identify specific learning needs. 

They will be aware of the current situations and trends of these hard-to-reach groups in their country and know where to find additional information about the education and training system, particularly in relation to lifelong learning for hard-to-reach groups (including language courses for foreign nationals), information about the rights of migrants, people who are refugees and those who are seeking asylum and the official asylum/refugee/migrant/citizenship process. Guidance practitioners will be able to provide information on life administration. They will also be aware of the extent of their professional boundaries and the limits of their competence when it comes to offering any legal advice to their clients.

Learning methods / activities 

Guidance practitioners will read information and example case studies that describe some of the different situations people may find themselves in. They will also learn about the current European and national situation and trends in relation to the identified target groups. Guidance practitioners will read about and be provided resources on: 


	The education system  



	The further and lifelong education and training system /opportunities 



	Qualifications 



	Vocational education 



	Traineeships 



	Apprenticeships 



	Support for returning to education and training 



	Work experience 



	Workplace visits 



	Work/training schemes 



	Voluntary work 



	Support for returning to work 



	The rights and entitlements of people seeking asylum, people who are refugees, and migrants 



	The asylum/refugee/migrant/citizenship process 



	Education and training and workplace opportunities specific to these groups  



	Responsibility as a career professional 



	Life Administration (bank, doctors, housing, recognising qualifications etc.) 





Material 

Materials provided in this unit are infographics, written text (for instance definitions, information), diagrams, tables, videos, links to external resources/websites, charts.

Evaluation 

Evaluation is done with quizzes in the learning unit as self-assessment. Guidance practitioners will get standard solutions.

5.2
LEARNING UNIT 2: COUNSELLING, COACHING AND COMMUNICATION SKILLS

This theme is covered by the following seven modules


	Core Counselling – Person-centred counselling approach and core conditions



	Listening and Questioning Skills in a guidance session



	Creating a Safe Guidance environment and managing a guidance session



	Refining Counselling skills – the skilled advisor



	Models of guidance



	Coaching models



	Coaching tools





Training goals

Guidance practitioners will understand the basics of a person-centered approach, the importance of trust and confidentiality and the importance of self-reflection in the guidance counselling process. They also will have a basic knowledge of core counselling competencies and understand the importance of listening and asking questions, as well as how to identify miscommunication and how to combat it. They will know how to create a safe, confidential, and professional counselling environment and how to manage a guidance session.

In “Refining counselling skills”, guidance practitioners are provided with materials that builds on the core skills and competencies. This allows practitioners to develop and enhance their professional practice with guidance clients.

In coaching modules, guidance practitioners will understand the basics of coaching and will be able to discern when a coaching approach is the most effective way to support a client. They will also learn the basic coaching models.

After studying this unit, guidance practitioners will be able to help their clients to identify the most significant problems and set goals for themselves. They will also get tools for helping the clients to commit to action and encourage them to find solutions.

Learning objectives

The guidance practitioner who completes these seven modules will be able to identify the principles of a person-centered approach and will be aware of ethics and boundaries in counselling. They will be able to actively listen to their clients. They will be able to ask constructive questions and encourage their clients to speak openly. Guidance practitioners will understand how miscommunication occurs, and how they can try to prevent this.

After studying this unit, participants will be able to create a suitable, safe, and confidential counselling and coaching environment. They will know how to effectively manage a guidance session and will have developed more advanced counselling skills to enhance their practice and their ability to respond to the various needs of their clients.

Guidance practitioners will be aware of three main theories in guidance and how they can be incorporated into their day-to-day work. They will be aware of what coaching is and how and when to use it. They will be familiar with the main principles and methods used in a coaching session.

Learning methods / activities

Guidance practitioners will read information and example case studies about counselling and coaching skills, listening, and questioning skills and managing a guidance session. They will watch videos on providing a comfortable environment for meeting the client and also about coaching. They will reflect on their day-to-day work, taking into account the new information they have gained through participating in the ACCEnT project.

Guidance practitioners are provided resources on:


	A person-centered approach: empathy, congruence, and unconditional positive regard



	Managing a guidance session with step-by-step suggestions



	Active listening



	Using effective and useful questions



	How to create a comfortable and safe environment



	Refining the core skills of counselling



	The nervous system responses and how this impacts communication.



	The different models of counselling and their characteristics



	Projection, transference, and countertransference



	Core guidance practice



	Holland’s theory of vocational types



	Super’s developmental self-concept



	Narrative approach to Careers counselling



	What coaching is, and when to use it



	Action-orientated coaching





Material 

The materials provided in this unit include written text, links to external articles, videos and case studies, reflective exercises and activities, infographics, and tips/advice. 

Evaluation

Evaluation is done via quizzes in the learning unit as a form of self-assessment. Guidance practitioners will get standard solutions.

5.3
LEARNING UNIT 3: INTERCULTURAL COMPETENCIES WITHIN GUIDANCE SETTING

This theme is covered by the following two modules


	Developing intercultural competencies / Working transnationally within a guidance setting



	Refined intercultural competencies / Working transnationally in a guidance setting





Training goals 

Guidance practitioners will increase their knowledge of the concept of culture. They will understand the differences between cultures and how to respect differences in the guidance setting. As a result, guidance practitioners can develop intercultural sensitivity based on the intercultural sensitivity models, and therefore work effectively with a wide range of clients. 

Learning objectives 

Guidance practitioners will be able to effectively work with clients from diverse social and cultural backgrounds. They will be aware of how their own and their client’s culture and assumptions can impact the guidance process. They will be aware of how interculturally competent they are and know how to increase their competencies. Guidance practitioners will have a greater understanding of how to work effectively with clients from different cultural backgrounds, including how to work alongside an interpreter. They will also be introduced to further theoretical competence frameworks and models in the field of intercultural competencies.

Learning methods / activities 

Guidance practitioners will read about a framework of culture-infused counselling competences, which covers:


	cultural awareness of self – assumptions, values, and biases



	cultural awareness of other – the worldview of the client



	culturally sensitive working alliance





Guidance practitioners will also read about:


	Bennett’s Developmental model of intercultural sensitivity



	Deardorff’s process model of intercultural competence



	Guidelines of intercultural communication and working with an interpreter



	How to reflect on their own intercultural competence





Material 

The materials provided in this unit include written text, links to external articles, videos, infographics, and tips/advice. 

Evaluation 

Evaluation is done via quizzes in the learning unit as a form of self-assessment. Guidance practitioners will get standard solutions.

5.4
LEARNING UNIT 4: USING E-TOOLS IN COUNSELLING AND COMMUNICATION PROCESSES

This theme is covered by the following two modulesUseful resources for guidance practitioners


	Useful Online resources for guidance practitioners



	Creating e-Tools for practical use in a guidance setting





Training goals 

Guidance practitioners will know what e-Tools are, their benefits and limitations, and how and when to use them with different clients. They will also know how to use and create basic e-Tools and teach their clients how to use/access them, as well as the potential of e-Tools in the future. 

Learning objectives 

Guidance practitioners will be able to identify and describe a variety of types of e-Tools and their benefits and limitations as well as analyse e-Tools through SWOT analysis. They will be able to select the best e-Tool to use, create or teach to their clients. Guidance practitioners will be acquainted with data protection and its role in using e-Tools. 

Learning methods / activities 

Guidance practitioners will be provided with a list of e-Tools with links as well as read about: 


	The different types of e-Tools 



	The benefits and limitations of e-Tools 



	SWOT analysis of e-Tools 



	Data protection when using e-Tools 



	Case studies and examples of how and when certain e-Tools can be used to help a client 



	Creating and using e-Tools within the guidance setting



	The potential for e-Tools in the future and why they need to incorporate them now 





Material

Materials provided in this unit are written text, videos, case studies, links to e-Tools and links to external articles. 

Evaluation 

Evaluation is done via quizzes in the learning unit as a form of self-assessment. Guidance practitioners will get standard solutions.


6.
BADGES AND CERTIFICATE

In the ACCEnT training we have included an achievement system to keep learners motivated and to provide them with an overview of what they have completed so far and which units and modules are still to be explored. Participants will earn a badge for the completion of each learning unit. After completing all four units, they will receive a Certificate of Attendance.

INFORMATION ABOUT HARD-TO-REACH GROUPS BADGE
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Name

Information About Hard-To-Reach Groups Badge

Description

The “Information-Badge” defines the ability to engage and work with hard-to-reach groups (early school leavers, long-term unemployed people, NEET’s, migrants, people who are refugees and those seeking asylum)

Learning Targets

Knowledge


	Facts and figures relating to each hard-to-reach group



	Challenges 



	Current situation and trends of each hard-to-reach group at national and European levels



	Useful information on vocational education and training systems nationally and in Europe 



	Main workplace opportunities available nationally and in Europe 



	Official process and rights of people who are refugees, people seeking asylum and migrants nationally and in Europe 





Skills 


	Identify characteristics and problems faced by hard-to-reach groups



	Being able to show sensitivity towards hard-to-reach-groups





Attitudes 


	Awareness of special groups and their needs



	Acceptance of all individuals with their strengths and weaknesses



	Belief that all people can be placed in employment using the right approach





Performance Requirements

Participants have to successfully accomplish the following tasks before the Badge will be issued. 

Minimum standards:


	Having successfully completed all learning modules of the unit “Information About Hard-To-Reach Groups”



	Self-evaluation





Additional Tasks in Finland, Germany, and Portugal 


	Sharing previous experiences in the ‘Community of practice’



	Developing good practices upon the peer-community process available on the ‘Community of practice’



	Making colleagues aware of the issues shared on the ‘Community of practice’





INTERCULTURAL COMPETENCIES WITHIN A GUIDANCE SETTING BADGE
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Name

Intercultural Competencies Within a Guidance Setting Badge  

Description

The “Intercultural Competencies” badge highlights the understanding of the relationship between culture and integration into the labour market

Learning Targets

Knowledge  


	Knowledge of definitions, aspects and dimensions of culture 



	Knowledge of own cultural background, values and norms and how they affect the guidance process



	Knowledge of basic concepts of cultural differences and stereotypes



	Ability to question stereotypes and keep them out of the guidance process





Skills 


	Be aware of cultural diversity during the guidance process



	Be able to productively integrate cultural diversity into guidance practice



	Understand how culture shapes perspectives toward work





Attitudes


	Respect for different cultures 



	Open-mindedness towards differences





Performance Requirements

Participants have to successfully accomplish the following tasks before the Badge will be issued. 

Minimum standards:


	Having successfully completed all learning modules of the unit “Intercultural Competencies Within a Guidance Setting”



	Self-evaluation 





Additional Tasks in Finland, Germany, and Portugal


	Sharing of previous experiences in the ‘Community of practice’



	Developing good practice in the peer process in the community of practice 



	Conduct one workshop with hard-to-reach groups, 2 months after completing the unit.





COUNSELLING, COACHING AND COMMUNICATION SKILLS BADGE
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Name

Counselling, Coaching and Communication Skills Badge

Description

The “Counselling, coaching and communication skills” badge 

Learning Targets

Knowledge  


	Core Counselling – Person-centred counselling approach and core conditions



	Listening and Questioning Skills in a guidance session



	Creating a Safe Guidance environment and managing a guidance session



	Refining Counselling skills – the skilled advisor



	Models of guidance



	Coaching models



	Coaching tools





Skills


	Listen actively



	Ask constructive questions



	Empathise with clients



	Start a constructive and respectful conversation 



	Follow conversation and recognise essential information



	Identify the principles of a confidential conversation



	Understand their role in a guidance session



	Create trust and rapport and understand its importance



	Paraphrase and summarise





Attitudes


	Recognise and use the power of what has been said and what has not been said



	Empathy and ability to change perspective





Performance Requirements

Participants have to successfully accomplish the following tasks before the Badge will be issued. 

Minimum standards:


	Having successfully completed all learning modules of the unit “Counselling, Coaching and Communication Skills”



	Self-evaluation





Additional Tasks in Finland, Germany, and Portugal


	Sharing of previous experiences in the ‘Community of practice’



	Developing good practice in the peer process in the ‘Community of practice’



	Conduct one workshop with hard-to-reach groups, 2 months after completing the unit





E-TOOLS BADGE
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Name

e-Tools Badge

Description

The “e-Tools badge” defines the ability to understand the effective use of e-Tools in a guidance setting.

Learning Targets

Knowledge


	Knowledge of basic definitions of e-Tools and how they can be used in coaching & counselling with hard-to-reach groups



	Knowledge of examples of e-Tools, and their benefits and limitations



	Knowledge of opportunities & situations for using e-Tools



	Knowledge of GDPR in relation to e-Tools





Skills 


	Be aware of potential future tool capabilities in the field of career guidance



	Ability to apply innovative technologies to one's job 





Attitudes


	Be open minded towards digital tools



	Being trend-conscious and keeping up with changes   





Performance Requirements

Participants have to successfully accomplish the following tasks before the Badge will be issued. 

Minimum standards:


	Having successfully completed all modules of the unit “e-Tools” 



	Self-evaluation





Additional Tasks in Finland, Germany, and Portugal


	Sharing of previous experiences in the ‘Community of practice’



	Developing good practice in the peer process in the ‘Community of practice’



	Conduct one workshop using e-Tools with hard-to-reach groups, 2 months after completing the unit






7. IMPLEMENTATION OPTIONS

7.1 PILOTING

ACCEnT training material was piloted in all project countries: Finland, Germany, Ireland, Portugal, and United Kingdom. 150 people registered on the ACCEnT platform to complete the piloting. They studied the material independently and gave feedback through the completion of surveys at the beginning, at the end of each unit and at the end of their piloting experience. Some people studied all the material while some focused on the units and modules particularly interesting to them. It was important to get user feedback on their experience of how the platform and materials worked for the guidance practitioners. The participants gave valuable feedback for the future implementation of the ACCEnT platform and learning material.

7.2  IMPLEMENTATION

Due to country and organisation-specific characteristics, the use of the ACCEnT training in different scenarios is possible. The learning materials can be used as a self-study online option (for interested guidance practitioners who would like to improve their skills independently) but also in the form of blended learning with attendance and networking phases. Blended learning formats are particularly suitable for introducing and motivating people to e-Learning and are therefore especially suitable for the target group. The introductory phase could be used for the exchange of experience between guidance practitioners or for the development of best practice. 

The learning material follows a linear structure and learning units are partially built on each other, but they can also be studied separately. The training can be used quite flexibly - so people can just complete modules as and when they like. The themes and skills are relevant to participants from a range of different work-fields for example teachers, youth information officers, advocates and anyone supporting individuals and/or hard to reach groups to integrate into European society.

7.3 IMPLEMENTATION SCENARIOS  


	Complete online training with specific pedagogical and technical support for an optimal assistance for self-learning



	Blended learning option: selective attendance phases and support phases of self-directed online learning, e.g. with a kick-off event and a final event, such as a webinar



	Flipped classroom: The participants independently work through the online learning content at home. Subsequently, the participants will reinforce what they have learned together during a face-to-face meeting. 





7.3.1 COMPLETE ONLINE: SIX WEEKS STUDYING MODEL

The e-Learning platform guides the guidance practitioners to complete all units in 6 weeks of independent study. In this version the course would follow six key milestones: 

During the first week, participants will become familiar with the online environment and course structure and its operation, by completing the orientation unit. In the following weeks, they can focus on one unit per week. The completion of all four units should therefore take four weeks. The last section – week 6 – gives participants the opportunity to catch up on outstanding learning content and to finish the training.
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7.3.2 BLENDED LEARNING OFFER OR FLIPPED CLASSROOM OPTION

It is also possible to accompany the course with attendance phases in the format of blended learning or flipped classroom. Blended learning is an approach to education that combines online educational materials and opportunities for interaction online with traditional face-to face classroom methods. Flipped classroom describes a teaching method in which participants first learn about a new subject at home, especially online, and then have discussions on it in face-to-face meetings. 

The following illustration describes such a model:
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8.
MANAGEMENT AND DEVELOPMENT OF THE CONTENT AND TECHNOLOGY?

8.1
WHAT IS WORDPRESS

The learning platform ACCEnT is a WordPress installation. WordPress is a so called "Content Management System" (CMS), with which websites can be developed and edited. 
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Advantages of WordPress


	Open source: WordPress can be modified and adapted to own requirements. There are no license fees.



	Low costs: WordPress is a comparatively cost-efficient system with a large developer community. Therefore, WordPress is a good choice for small companies and non-profit organizations.



	Easy to use: Getting started with WordPress is relatively easy. No extensive technical knowledge is required to install and operate WordPress.



	Themes/plugins: There are a lot of free and partly paid Add-ons, with which the appearance and functionality of a website can be changed with little effort.



	High distribution: Due to the high distribution there are prefabricated solutions for numerous applications



	Documentation: WordPress is comprehensive for users and developers documented ( https://codex.wordpress.org/Main_Page )





8.2
LICENSING

ACCEnT is licensed under a Creative Commons Attribution-No Derivatives 4.0 International License.
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This means you are free to:

Share — copy and redistribute the material in any medium or format for any purpose, even commercially.

The licensor cannot revoke these freedoms as long as you follow the license terms.

Under the following terms:


	Attribution — You must give appropriate credit, provide a link to the license, and indicate if changes were made. You may do so in any reasonable manner, but not in any way that suggests the licensor endorses you or your use.



	No Derivatives — If you remix, transform, or build upon the material, you may not distribute the modified material.





Find out more about the ACCEnT license here!
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